
 
 

 

REFLECT IO4: Evaluation of impact: summary 

 

The pilot evaluation (IO4) was focused basically on: 1. Teachers´ knowledge, 2. Attitudes and 3. 

Perceptions about SEL and EF. Also, we got information on teachers´ perceptions about each 

session of the course: perceived usefulness, satisfaction with content, the reached knowledge, 

confidence to work with those skills, the possibility to be implemented at classes and the 

future use. Finally we asked people about the use of these learned skills at classroom during 

the course, and about their perceived short term impact on pupils.  

The study was a pre-test post-test design. Sixty two participants (teachers and school staff, 

almost all women), fulfilled all the assessment instruments. The instruments were adapted 

from others used in previous research to get quantitative and qualitative information about 

SEL and EF: Teachers´ knowledge, perceptions and practices -KPP-Q- (Buchanan et al., 2009), 

Teachers´ SEL Beliefs Questionnaire -TSBS-Q- (Brackett et al., 2012), Star Staff Feedback 

Questionnaire –SSFQ- (Goyder et al., 2012). The last session, teachers fulfilled a more 

qualitative instrument developed ad hoc for this study, Qualitative Measure of Implementation and 

Impact –QMII-.  

All instruments were translated by committee approach, from English to every partner´s 

language, before the evaluation study. Then, they were implemented in UNIPARK in order to 

get an online version, suitable for being answered easily. Participants answered the 

instruments before and after the course. Some measures (SSFQ and QMII) were disposed after 

the end of each session or in the last session.  

Results  

1. In the pre-post evaluation, we measured the knowing of the term SEL or EF, the teachers´ 

beliefs about the importance of that skills for children´s lives and the possibility to devote 

class time to work with that skills (KPP-Q). The maximum of the scales were: 2 points for 

“Know the term”, 8 points for “Pro-Attitudes” and 12 for “Able to devote time at class (you 

or another staff)”. The results showed that the term EF was less known than SEL, but 

obviously that increased at the end of course. The attitudes also improved at the end, but 

the possibility to devote time at class didn´t change after the course and the scores were 

far from the maximum of the scale. Perhaps, the teachers didn´t understand what these 

questions exactly meant or its implications.  

 

 

 

 



 
 

 

 

 

 

 

When we asked people about how comfortable or engaged they felt to work with that skills at 

class (TSBS-Q), there was more comfort after the course (especially in EF). The scores of 

engagement didn´t change but were high at any moment of the study. In contrast, the culture 

of school scores were far from the top of the scale and didn´t change, perhaps because this is a 

medium or long term outcome. We need time to see the impact of the course in school 

functioning as an institution.  

 

 

 

 



 
 

2. In the session by session evaluation (SSFQ), the results were similar for the three first 

session of the course (the scores rounded 3 points of the scale in all the assessed 

dimensions). In session 4, the scores were the highest maybe because of an accumulative 

effect. At the end of the course scores on satisfaction, knowledge, confidence, etc. were 

higher than 3 points of the scale. 

 

 
 

3. In the qualitative evaluation (QMII) we asked teachers more open questions trying to get 

deeper information as a consequence of the course: to what extent have you implemented 

SEL or EF strategies during the course?, what activities liked the most?, what impact did 

they perceive those activities had on pupils at class?, which was the improvement out of 

classes?  

The responses were that all teachers had implemented these strategies to some extent or 

often and the most liked activity for all countries was the make my day for SEL. Also, 

empathy, cooperation, and motivation, and flexibility, metacognition and attention for EF.  

Regarding SEL, teachers from Belgium perceived their students were more capable to: 

recognize emotions and empathizing with other and they had a more understanding for 

each other feelings. Also teacher from Portugal reported that pupils had changed in 

personal relationship and acceptance of the other. 

Regarding EF, teachers from Belgium perceived their students were more capable of 

asking for help and teachers from Portugal said that the students had improved attention 

and participation abilities. Also, some teachers in Portugal reported positives changes out 

of the class perceived by families, for example in motivation.  

Teachers also reported some limitations and things to be improved in the course: for 

example, they asked for more time to work and to integrate the contents, and also more 

practical exercises, more group discussions and more information.  

In general, all the teachers reported positive comments regarding the course and see it as 

an opportunity to learn from other colleagues and it was an starting point for further 

implementations in the schools. 


